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filfJ^ECTrVE iN THE ENGLISH CL AS SROOM VIS- 

INSTBUCTIONAL MEDI^ Order Mo, 7804622 

BINGHAM, Heman Lamar, A,D, The Unlvgrslty of Michiimn, 
1971. 133pp. Chairmant William AleKarider 

The purpose of this study ia to provide teachera with a plau- 
sibla rationale for the use pt media in the ciasaroom and with 
a set of proceriuresyWhich WiU best facilitate that use in the 
teaching of English, mspBcii^ ths composition course. The 
problem j as I percQive it, is that as young children we posseis 
a cristive gutlooW--a sense of wonder and openness. Butj, with 
the parsing of tij^e and the ripgtttion of eKperience and gbci^ 
pr©asure, they 0nd themselves trapped in a prescribed cement 
mold ^nd unable to break awayj at a Ibss to make discovery. 
Buel^fas boan the plight of the traditional classroom.. However, 
I contend that /the visual and aural stimulation experienced when 
one is invQlved in media can be most useful in the motivation 
of wfiting wilhin the classroom. This Js especiallV tioe when 
studente ar^ allowed to pursue toplcg of interest which will in 
some way satisfy their existential needs to find an identity, and 
to interact with othere. ' ^ 

The stu^y is divided into four major areas of concontratlon. 
The first area focuaes on the sipiificanca of the mediated en- 
vironftient in the English classroom and includes a basic ex- 
• planatlori of perception and its role in our lives, the concept of - 
visual and aural literacy, the roles of media, and media char- ^ 
,^ acteristies and capabilities, The second area of concentration 
is the role of the media-oriented teaoiher and the numerous 
corti^onents involved in designing the mediated classroom. The 
.'third area includes an OMplanation of the^nature and function €f 
three apeotfic mediums: TV, film, and popular muiic. Fur- 
thjrniore, in oa^h case, a defense Is presented on behalf of the 
usS of the three mediunis, their advantages and disadvantages 
are enumerated, and, most importantLy, teaching strategiis 
are suggested for effective implementation. The fourth areit^ 
is devoted to a detailed account of the mediated eocnpqsition 
syllabus empioyad in the classroom, fncluded in this Jccount 
are an ejcpianation of the types of students encountered, ^ofite 
of the major problems which arose in attemptijie to put the 
project into effect, models of both the traditional and^ mediated 
'class syllabi for a beginning English compositi'^S'clasg, and a 
brief e:<planatioii^ Of* the outcomes. The study. eloges with a 
summaKDn of^h© support provided for media and concentrates 
on the overwhd^lnilng status and influence of niqdia in our so-* 
ciety^ In addition, the concept of the split brain is briefly ex- 
plored tosugp^st. that the traditionaLteacher ig guilty of a 

gross negloct the ereative and visual side - % most important 
side in a contcmpprarv '*vorId. ' _ 



l^ejornposition and Com munication, the otf icial Journal of the 
organl^ationrthe programs for the annual conferencesi corre- 
spondence, -.nunutesiand^eports housedin the headquarters of 
of the National Council of Teachers of Inflish In Urb^ay Ull- 
nois; and a series of interviews with former officers of C0GC 
conducteci in person, by telephone, and through the maiLrin 
addition, some former officers 4ent materials from thmr per- 
sonal 'files. ^ ' 

Using the historical method, the Study identified four dis- 
tinct poriods in the history of the orgiiization: 1949-1954/ 
during which the members came together to seeK a newprofes^ 
sional identity and to fbund a ne%v orgamzationi 1955-1 9i8j 
which was characterised primarily by phenomenal growth in 
menibership and ejcpansion of activities; 1959-1167, during 
which ^CCCC conducted an inward search for new directions t 
and emerged as* a more mature and confident org anization; and , 
1968-1975, a period in which CCCC's act Ivities were marked 
particularly by a greatly increased concern for social justice. 

The researcher concluded that CCCC had become the major 
national forum for the continuing education pf college composi- 
"^ion teachers. It played a vital role in this process, primarily 
thri^h its annual conferences and ifca quarterly journal.. The 
format of the earliest conferences eiiiphasized the workshop/ 
discussionimethod, However, as the si^e of the meetings and 
the body of knovyledge about the discipline of writing grew, ^on^_^^ 
ference topics evolved from general discussions of problemSiK 
' to the dissemination of more specialized research and theorj 
^ depending on the leadership of a few persons. The journal ^ 
evolved from little more than a pamphlet, printing reports of 
the conference sessions and a few articles on what specific col- 
leges were doing in their freshman writing prograttis, to a 
widely recognized professional journal which has provided the 
major outlet /or important research and theory development of 
maiiy of the^outstaiiding language scholars in the country. 
In additioji, the organization also did much to further the 
^ professlonalization of college conipositlon teaching, particu- , 
5 larly in^hl' areas of developing^a l^nowledge base for the pro- 
fession, developing skills in applying that knowledge, aiid 
' Htrcngthlening the control of composition teachers over the 
lir^ctice of their own profession. It was also observed, how- 
ever, that.the prof essionalization process might be speeded if. 
CCCC couid encourage more research in the teaching of com- 
|ji)giUon, exert more control over access to the profession, and 
establish a code of ethics for the practice of the profession. It 
wa§ further suggested that some of the actions resulting from 
tiie organization's overwhelming concern for social justice dur= 
ing the- late 1960's and early 1970' s might have weakened the 
effects of its other efforts to prof e as ional ize^ t hejield of coUege 
cnmposition teaching. 



The chief sources of in form at ion for this study indiuded Co!- ' 



THE CONFMENCE ON COLLEGE COMPOSITION- AND 
COx\IMUmCATlOM: A HiSTORrCAL STUDY OF TTS 
CONTlKUr^O EPUCATrON AND PROFESSIONAUZATION 
ACTrViriES, 1949^1975 ^ ' Order No.' 7808114 

BIRD Nancy Kenney. Ed.o/ Virginia Polytechnic Instituio and 
State University, 19?7, 250pp. 

The purpose of this study was to investigate tiiec^iopment 
' f ^'^^ Conference on College ^omppsition and Coi^nication 
from l949through 1075 as^a vehicll for the continuing prof es- 
■ ^^^^^"^ ^ itswemb^r^ and for the prof esaionaliz^tion 

01 the field of college composition teaching, A n'umbeV of re- 
' search questions were formuiated to guide tfte investigation 
These questions concerned (1) the clrcumstancsB under which' ' 
the orgahiiation was founded, (2) its responsea to educational ' 
movemints anc|BOcHl forces, (3) its developing conception of / " 
Us contmutng education function, (4) Its conce|)tion oPrytd ef- / 
forts toward proffssiertal Ization, and (Sf its relationship with^ ^ 
'^Ijp-ent. thf National Council of Teachers of^Eriglish 
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AN 'EXPERIMENTAL INQUlte INTO THE EreEGTIVlNESS 
OF COLLABORATIVE LEAR^M ASA METHOi^FOR 
' PROVING THE EdERlENTIAL pmiXTKO PERFOftM^CE 
OF COLLEGE FRESHMEN IN ' a\ REMEDIAL WrUTmG 
CLASS ^ ) Order No. 7808455 



CLIFFORD; John Atrick,^h.D. 
313pp. Chairperson: Professor Rog 



York University, 1977, 
^r Cayer 



The purpose of this esperimerital. inquiry was to test the 
effectiveness of^two methods of teaching writing to college 
freshmen in a remedi^ composition class, ^e traditional ap- 
proach used direct teaching, texts, linear seating, teacher 
evaluation, and centralization of authority, ^ 



\ 



The collaborative approach, based on Edwin Mason's Col- 
labofatiyg Learning and tht insights of john Dewey, Carl 
Rogers, Kenneth Bruffee, Jarnes Moffitt and Peter Elboy. re- ^ 
quired gtudents to sit. in snmli; cooptrating groups to read and 
evaluate copies of their writini. Students shared =authority 
with the instructor, especially in evMuajting assignments, but 
also in assipiing finaJ grades. . Instructbrs were modg^ writers 
and learners, facilitators and resourcis. There \vas no pre- 
teaching; the feedback that students received on theirJ^Tafts 
was seen as significantMearningj^ since motivation ajid &are- ^ 
ness help students make needed' changes in langiiage andHorm?'^ 

■ . ^In collaborative classes, students wrote freely 'for fifteen 
'minutes on assigned autobiographical, 'eKpressive and exposi- 
tory topics and then sat in small circles to read and comment 
on their first drafts. Revisions w|re then writtenj and five 
copies were brought, to class for more specific collaborative 
feedback. * 

This expeTimeiital inquiry w?is conducted at Queens College 
of the City University of N^w York in the Fall, 1975. A pre- 
test-posttest control p^oup design was used. Instructional 
treatment was the independent variable and experiential writ- 
' ing performance was the dependent variable al©ng with me- 
chanical performance, vocabulary and miehanical knowledge. 
Students, chosen because theV. received a Taw .score below 50 " 
on the vocabulary and mechanics subtests, of the Cooperative 
English Tests, Form lA , were systematipal'ly selected and 
randomly assigned^tp six treatment classes (N -92)/ Three 
^ instructors each taught a collaborativ^e and a traditional class, 
A writing sample yielded scores that were a nieasure of ex- 
periential writing performance and mechanical porforniance; 
the CoQporatlve English Tests, Form 1_A and 1^ was used to 
obtain scores thaFmeasured the students* mechmical knowl- 
edge and vocabulary knowleclge. A holistic rating system of 
from 1 to S was used for. the writing sample. Appropriate 
training was provided for the essay raters and for the counters 
who determined the average number of errors per hundred 
words cm^the Writing saniple: Detailed syllabi, video taplngB 
and discussions were oniployed. 

Using a 2 X 3 factorial analysis of covariancej the first 
hypothesis was subHtantiated: tije colUboratiye learning method 
was more effectfve than the traditional methocl in improving 
the experiential writing perfp^nmce of college freshmen in 
a remedial writing class. 

The second hypothesis was not upheld; both treatments 
were eciually successful in reducing the mean nuniber of errors 
on the writiiig sample, Aclciitionally, the tliird and fourth hy- 
"potheses were not uphekU The collaborative method was not 
found to significantly incVoase either vocabulary or mechanical" 
knowledge^ The covariancc procedure revealed a sign^ificant 
_j^nteraction between instructoi' and treatment for both these hy= 
^ pothes'fes!^ AXip^if ic^t'instructor effect- was -also present in . -- 
the vocabulary hypothesis, 

Since students in the collaborative classes were able to ef- 
fectively assume more responsibility and authority, introducing 
small collaborative techniques such as peer evalliation and 
structured feedback i^nto regular classroom procedures was 
recommended as a realistic way for studenta to participate 
meaningfully in their own learning. If instructors sfe their 
role in the compDSition class from a more cullaborative per- 

■ spective, the teaching and learning of writing might become 
more humariistic and more effective, - 

Research into variouC^mponents of the iKjllahorative 
method are recommended. Among these are needed explora^ 
tions on free writing as a heuristic, and inquiries into journal 
writing, feedback and assignment sequence. Inquiries atudying 
. possible connections between style *ind method of instruction 
are also recommendedi » j . 




' PEOJECT WRITE AND ITSl EFFECT ON THE WRITING OF 
HIGH SCHOOlj STUDENTS ■ Or^r No, 7807195 - 

, GAUOTLETTj Jarnes Fredrick, Ed,D, Northern Arizona Uni- 
iversity, 1978, 187pp. Advisen^ Dr> Robert Boothe 

Projict WRITE (Writing Requires Individualized Teaching 
of English) was an NDIA Title III funded project in the San ^, 
DUgo Unified School District during the 1976^77 school year, 
■ T^help implement this teaching strategy with a goal to tm- 

prove.the writing of high school studentSj the 140^000,00 proj- 
ect provided teachers with a variety of furniture, equipment, 
and books in tKe classroom. Achievement of the goal was 
sought through a workshop teaching environment incorporating 
personal goal setting^ and the encouragement of peer and indi= 
vi dualized instruction and evaluation. 

A stu^ was ma^e of the effect of Project WRITE instruQ'* 
tion on the writing performance Of students during the first 
semester of the 1976--77^ school year. Twenty English elassea 
in fifteen. high schools involvirig 420 students were, in the ex- 
periinental sample, A control group of similar size and typ^ 
classes was established. * . 

The study was a quasi-experimental design in which stu- 
dents wrote a composition at the beginning of the semesteri 
I were esqjosed to the Project WRITE treatment during the se- 
mesteri and then ^y^ote on the same subject at .the end of the 
semester. The dependent variable was the students' writing 
performance as, measured by the scores on the pr^ and post 
writing samples. Independent variables of treatment, sex, 
language ability level, grade levelj class size, and essay topic 
were ariMyzed, Compositions on one of three topicA were eval- 
uated on a nine-point holistic composition scale anq a five- 
point mechanics scale. The evaluation of writing saniples was 
controlled with tho^pugh and sound research procedures. Raters 
were trained in the '^coring process and rated all tl^ writing 
* samples at one locatien durijig one day, PaperF^*eft devoid 

of any identifying characteristics except for an alpha-nunieric 
code known only to the investigator. Each composition was 
scored by two raters; a third rater was enlisted whenever the 
scores varied more than two points, Interrater reliability was 
high. Coefficients were calculated for fourteen variabl^ffroups, 
and most measured ,80 or above^ The Spearman Brownj or 
split -half, formula was applied to determine the reliability of 
the composition tost. The reliability coefficient was .78, 

Conclusions of the stucfy were: 1. Performance of Project 
WRITE Students was significantly greater than control group 
students at the .08 level of confidence when the two groups / 
were conipared by a regression equation on post-essay scores 
after initial differences were statistically brought into equiva- 
lence. Verification of the outperformance of the control groups 

"^"Uy^ t h^B" exp e ^im e ntal-groupwasdepictedby-several ^l nd 1 c es ^ 

raw score post-essay meanSj'adjusted post-essay mean scor.es, 
and mean change scores. 2. Project WRITE ^had a positive 
effect on male students; l.e,, the male students in Project 
WRITE significantly outperformed the male students in the 
control group and also outperformed jthe female studeriTs in 
Project WRIT&/"A caution in this conclusion was ipted, how- 
everj in that the high-ability male students in the control 
group had scores distributed more broadly in comparison to 
the eight other variable groups, 3. For mil of the students not 
enrolled in Project WRITE, females outperformed the males. 
' 4, Female students performed as weljfiii^he control group as 
they did in Project WHITE. 5, The variable's of language abil- 
ity^ class size, grade level, 'and choice of composition topic, 
when Judged on post-essay scores, had no statistical signifi- 
cance in the relationship to earollment in or out of Project 
^ WRITE. 

The study established the viability of Project WRITE as 
an effective teaching strategy. As such, it is recommended 
that English teachers, department chairpeople, English super- 
visors, and adjTiLnistrators consider the adoption of the tech- 
niques described* Those who are concerned with the lack of 
writing achievtment of male hiflflchool students may wtsh 
particularly to implement a teacffinp|trategy similar to that 
In. Project WRITE.' 



THE COMPOSING ;4oCESS AND THE TEACHrNG OF 
WRITING^ A STUDY OF 'AN IDEA AND ITS liSES 

* Ordlr No, 7805271 

GUNDLaCH, Rpl3ert'A,, Pli,n, Northwestern University, 1077, 
• .21 4pp. Advise ritf* Wallace W. Douela^ 

/ ■ ^ V' 

This is a study df the i jpa of writing as a coiiiposing pro- 
cess, and an expluration of tlie uses of that idea In composition 
research and teachitig. Chapter One introduces the study by 
establishing the premise that the variability of the composing 
process, influenced in a given case Uy.the individuar writeB's 
task, purpose, sRuationj and working styles calls into quesi^ori 
research which aims to discover a universal set of composing 
procedures that can be said to characterize the activity of 
writing. Rather , this cliapter suggests, the purpose of research 
in conu^sing ought to be to study how particular people write 
in {Specific situation^, with iuch inquiry infornied by the idea 
that writing is a- prpc ess of composition. ' . 

Chapters Two, Three, and Four explore the basic methods 
of studying how people write. Chapter Two points up the pos- 
^ sii)llities and limitations of the direct obiervation of writers 
at work. DirecVobsgxv*atlon lias been the principal method of 
Inquiry in recent case studies of students' composingipro^ 
esse St therofoco, this chapter takes the form of a crttical 
review of three rep.asentative studies, wltl^i. a uoncluding geh^* 
eral .discussion of direct observation as a riiethod of studylni 
the composing process/ Chapter Three eonsiders writers' ' 
accounts of their own practices as data for studying the torn = 
posing process-. Through analys^of published accounts by 

rofessional writers and of ori^i^ data from children^ ado- 
ftscents, and college students, this chapter suggests that 
wHte rs' accounts may be most profitably studied forj^what they 
rdiyeal about a writer's attitudes toward, and Ceelln^ during, . 
phases of tlie cocnposing process, and about a writer's larger 
conceptions of the whole of the activity of writing. Chapter - ' 
FourNixarnines the do cunientary* evidence of the coniposmf ^ 
procesi: the notes and scratcKed-over drafts that ^usually wind 
up In the writer's wastebasket. Examining case histories of 
several non-fiction articles by professional writers and course 
papers by two college students, this chapter pi^^esehts analyses 
of the ■least-studied, yet perhaps richest, kind of inforreiatlon 
about the process of composition. 

Chapters Five and Six turn to the pedagogical uses of the 
idea d^Jjwriting as a composing process. Chapter Five ovalu- 
ates the contrasting presentations of the composing process 
in two popular composition textbooks*. Chapter Six describes 
approaches to incorporating the idea of writing as a composing 
process into the interactions between composition teachers 
ancWholr students, and into a coniposition tutoring. progranu. 



CREATIVE /WRITING IN THE PROGRESSIVE EpA: 
A STUDY OF HUGHES MlcAnNS, JVIAHTHA PECK PORTER, 
ALVINA TnElJT nUipROWS AND COLLEAGUES, AND • 
FLORA AH NSTEIN \ Order No. 780§277; 

' ■*. . , -■ ■ 

IlEBERT,. Joy ^larie, .Ph.D. m^imniiQm Uuivursity, 1977:. 
. I43i)p. Director: Wallace Dftugias 

This study dbals with the ways In which several] well-KnOwn 
teachers develo^Ded creative writing progranis W their stu* 
dents during the progressive era, Each teacher docuniented 
his or her work in one or more booHB or articles, and each de- 
scribed i program that was considered*exemplaiy by self and 
colleaguis. The study exariiines the apparent assuniptlons of 
^ij^^i^chers about. clujdren, writiiig, teaching, and education 
as revealed in their de&criptlons of their w;0rk, . 



" Hughes Mearns sc^iht to free students' creatlvi expression 
by creating an abnospliere in whidh they could writfe, and he = ■ 
'searched for evidence of literary iKcellence in thq writing 
done by them. Martha Porter ^ajited ehlldren to be able to 
write in a clear ^nd straightforward manner, to make Bmm ^ 
of facts in their ^vritlng about thew, Alvina Burrows and her 
colleagues acknowledied a basic antagonism between Junctions- 
ally accurate and creative writing, and they created two sep- 
arate writini prograiTis to accommodate^^hat they couli no^ 
reconcile Flora Arrstein wautid children to be fanilUar with 
good poetry, to write poetry Ihenfselves, and to develop liter- 
"ary standards for evaiaatini poet^ read. ^ 
^ Each teacher sought to develoBJ^ program for oreative wrtt- 
Inr each %vas strongly influence^ by teacherly attitudes and 
the prevailing cilrricula to Include instruction m functional 
lanpaee'skiUs andinUterary kandards. 



DEVELOFING ELAE 
ON THEOEIIS OF j 



?1WTING' SIOLLS IN WRlTrNG BASED 
^NGUAGE AND LEARNING , 

Order No- 7809007 



K.miTZj Elaine M,, Ph.D. 
Mentori Rita S, Brause 



Fordham University, 1978- 331pp, 



The purpose of the^ present study ms to compar^a the effec- 
tiveness of an investigator -developed writing curriculum with 
one commercially publishect, both ot ^hich were designed to 
increase elaborating glcills of high school students-'A Scale for 
pcoring Written Composition which Included six dependent vari- 
ables, namely^ total number of words number of T-units, mean 
length of T=units, numlJer of T-unite il restricted code, in re- 
.stricted-elaborated code, and In eiarajated code was developed^ 
to assess the effects of the two treatnients, The following hy- 
^ potheees were explored: On the sii^ dependent variables of the 
Scalf for Scorine Written CortiDoaltiont (1) There will be no 
significant difference between posttfst scores in the investiga- 
a. I tor -prepared currlcuiurn treatment group (Ti) and the commer^ 
t cially published treatment group (Ts); (2) Ther^ will be no sigT 
, nificant interaction between sex and type of treatnient group; 
(3) Thgre will be no significant interaction between school (age, 
class grouping, abili^) and type of treatment* * 

The subjectp in the study were 70 tenth -grajde students en^ 
0 rolled in foui- English cla&gis in two urbaa senior high schools^ 
Placement in one of the two treatment gr^pupe took place through 
random selection of extant participating classes within each 
schooL Two diverse groupa of subjects participated in the 
study: School One comprised studentg of a (reading level based) 
homogenous (high) ablllQ^ group, ^ith a mean reading level of 
11,3, whose mean age was 15. &hool Two students were bet- 
erogenously grouped; reading levels ranged from 4 A to 11.3 
^~-(mean=^73)ptheir mean^ie-wasr=17T^Th 

in each school, taught each of the two treatment groupa in his/ 
-. her school, * 

The Ti curriculum, designed to increase written elaborating 
skills, contained hierarchlcall|=-struetured instructional units 
using student identification and interpretation of nonverbal com- 
munication,;^ It was based on Gagne's (1977, 1970) learning the- 
ory and incorpdrited Birnstein's (1975, 1971) language code 
vtheory. ^ * 

Goals of the Ti and Ta curricula were deemed comparable. 
Literary models were used to develop elaborating skills In the 
Ta curriculum* The aurrlculuni was hierarehically-struc- • 
tured;- the Tg curriculunri did not identify an hierarchically'^ 
structured format, 

Two posters, with instructions for use, were given to teach- 
ers: One to elicit pretest compositions, the other to elicit post- .. 
:.test compositions. 
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Comparison of the effectiveness of thi two triatments was , 
ascertained by computing a one -way analysis of covarlance^ 
; No significant dlffirinces were found on total numbtr of worda, 
number of T-units^ and mean length of T-units. SipiLficant 
dUferencea betv^en treatment groups werii '(1) the Ti p-oup 
Wrqte a significantly smaller number of TSunits in restmcted' 
code than the T2 groups (2) A significantly larger number, of 
T-unite were written in r^trictid-elaborated code and In ©lab* 
orated coda by the Ti group tMn by the Ti group, 

A two-way analysis of covariance was computed to deter- 
^^-^^jmne the main effects of sejc, treatment, and their interactlorts, 
Sitofic^t interaction wai found only. for variable one, total 
numDer of words, Ti females wrote significantly more than 
females in the group. Females in both groups wrote mbre 
than males in both groups. ^ \ 

Females in both treatment groups wrote a significantly 
greater number of T-unlts than did males. No sipiificant in- 
teraction was found on the variables analyzing number of T.^ 
units- mean length of T-\inits, nuniber of T-units in restricted 
code, restricted-elaborated code, and elaborated code, 

A two-way analysis of covariance' was computed to deter- 
.mine the main effects of school, treatment, and these interac- 
tions. School One studentSj in both treatment p-o^^^ wrote 
significantly more words, a greater number of T-unitST^qger 
T-units, and more T-units in restricted and in elaborated ^We\ 
No significant differences were jj^^^ the variable 4naly^i 
number of T^umts In restficwff^elaborated code. There was 
no significant interaction betveen school and treatment ^on any 
of the Six depef^ent variables of the Scale for Scoring Written 
Compos itionj' 

A three -stage Iir^^i€4^ in the development of elaborat!n| 
sl<ills was hypothesized as one interpretation. of the finding that 
^.^a significantly larger nunaber of T-units were written in re- 
*- ^stricted -elaborated code by males and females in the Ti group 
fen both schools.^ 

Results of the study indicated that elaborating skills can be 
increased without changing quantity of writing. 
rC-4m5ther conclusion hi- 
" erarchically -structured aurriculifmj which developed Jl^^at- 
ing skills through an understanding of nonverbal comtffihicatlonj' 

IS appropriate for increasing eiaboratlng ^jlls with students ' ^ 
. co nsidered ot high or low ability, whether hpmbgenously or 
' heTerogenously^grouped, and whether. constituting a younger or 
older group for their grade, 
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RHuUi: A 54 pirceiit retur|i of teacher tuestloimaires 
iupported the findings of the Donlan study: TmrnMrm preferred 
ihort writing assignjneiits, favored exposition and reporting 
forms, and evaluated waiting on a combined baila of form and 
content. gLxty^four percent niade no rnore than 12 writim • 
assifnments per year.' =■■ * * r 

Results of the teaaher ijiterViews revealed that teachers" ' 
considered Uie ability to^^rlte to be important in all content 
areas, e^e^ed students to utime notetaking skills valued 
^creative- cdntent^orianted writing, and felt that niore writing 
Should be required. 5 
Armlysls of Uie 446 studeht surveyi and thfe interviews ^itli 
recent graduates revealed that uniting teahniques such as out^ 
lining^ rewrltlJig, and revision were seldom used, Notetaking 
was the writing tasic inost utlliaed with its relation to ta^m^ 
being the strongest motivation. Sbderits ako perceived long 
writing assignnients as being of most valu4 Sttidents identified 
writing instruction with English classes aifd would like future 
writing instruatio'n in si]ecific forms for the purpose of fni- 
proving writiiig Ciuallty, ■ ' , ^ . 

Conclugions : Sonie conclusions were; 1, Althougli they con-'' 
sider writing important to success in their discipliAsi iilffh ^ 
school teachers in iho four jnajor content areas do not'frefiuently 
assign writing as an instructional activity, 2, Agsigned writing ^ 
is brief and consists priniarliy of e^vpoBition and reporting 
given for the purpose of e^itendiiig and/or expanding in-class 
activities. 3. Writing instruction is done through in^class 
supervision of the wrltinf procesi, but outlinlng^evision/re^ 
writings and correcting |rrors are seldom used as teaching 
techniques, 4, Teacher.^ar.e concerned %vith content more than 
form in commenting on student^^'riting and in evaluating tJiat ' 
writing. 5, The teacfiing of witing is seen prfniarily as the 
responsibility of the EneUsli teacher by both teachers and $tu= ^ 
dents, 6, Note-taking is the most widespread nonassigned 
writing task in the high school content areas as reported by 
Uoth 'teachers and students. % High gchool students want to 
learn to write and associate their neec! for ^ritine instruction, 
with specific form s and iniprcved CO m.inunicati ^ 
j .. Sedonimendatiojis ; BomQ reconimendations were: 1. Aeor- 
tteation component ^ instruation in teaehing writing in the 
*itent areas should be required of all pregervice and inservice 
ethers similar to.the present State of Florida fequire;nent 
' forVeading in the uo.jlent areas. I College j of Edyeatlon and - 
Unive^ty Departments of English should assume leadership 
in estaMishing writing 'workshops for teaGhers wighing to iui- 
prove Jifelr own writing skills, 3, The jieed for increased writ^N ' ^ 
mfe expressed by teachers and students shobld hm given consid- ^ 
eration by administrators responsible for deterintning class 
§ize and teaching loads. 4. The responsibilifey for developing 
articulation among all teachers arsignini writing must be 
assumed^by those responsible for curriculuni development. 
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Purpose: The purpose of this study was to describe the 
ways in which secondary English, mathematics, science and 
social studies toachers utilizo writing as an instructional 
methodology. -\ / ' 

Proceriures f Data Were collected In four 'steps: L Ques- 
tionnaires were distributed to all cpntent area teachers in the 
four fields in 13 Central Florida high schools in a replication 
of Dan Donlan*s 1974 study. Teaching Writing_in the Content 
Areas: ^Iqyen Hypotheses fToni a Tea ghor Survey. ~ 27 twenty 
teachers, five from each content area representing schools of 
the questionnaire survey, were randoftily selected and inter- 
^ viewed. Subjects were asked to supply evaluative data concern- 
^Ung writing practices in their content areas. 3, One class of 
students in each of tlic schools was given a questionnaire de- 
signed to parallel certain key items on the teacher survey^ to 
Identify specific forms In which studeuts iiad wcitten, and to 
elicit an attitudinal response to writing as a learning strategy. 
4, -Nine*teen recent graduatee of the schools in the study were 
interviewed to obtain evaluative data concerning writing prac- 
tices in those schools durini fltelr high school careers. 
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A STUDY OF m METHODS OF TEACHING rORMAL 
' ENGLISH WRITING , , ^ Order No; 780701 5 

MCNEILL, John Lawrenee, Jr., Ph,D. University of South 
Carolina, 1977. Dlpp, . . - . 

The purpose of the study was- to answer the followlim ques^ 
tions: L Which ^f six niethods Is most effective in reducing the, 
number of student^jiiade errors in formal English writing? " 
2. How does pre=writing instmction compare in effectiveness 
with post-writing instruction? 3. Does a^epclrtion of teaching 
methods produce greater results? 4. Is tloke a pattern of er- 
rors that students of certain iicluevGnicnt fW^s. make? 5 Do 
stucientH tond to ropaat errors? C. WhichjcvrQr&rro nm^f com- 
monly made? • * i ^ 
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. Thi experiment was ponducted at a community colloge of 
1,500 students. The saniple consisted of six classos of fresh- 
j man English: thore were thirty students in each class. The 
Bxperinieiit lasted one quarter (eleven WDeks). 

An^ariiilyais "of covarmnce and m analysis of variajice showed 
that there w a signlficaJt,difference in the effectiveness' of - 
; tegphing riicthods, Thr^Gvidence slio\(.-ed that^ the Personal 
method was^tho tiiost effective method in reduuiiig the number 

of student'^hiade errors in f#n^ English writing, ^ The Per- 
sonal Method was foUowid S the Films Method^ the Peer 
Groups Methocl, the Field Trip Method, the Model Method, and 
the Opaque. Projector. Mot hod, - 

A. tabulation showed that there "was no significant dtfferenci 
in pre-writing and pb^t -writing instruction as far as reducing 
the number of student-made errors in fermal EhgHsh writing 
was concerned, 

ajialysia of eovariance showed that there was a ^ignift-' 
cant differenco inferrors in formal English writing after» repeti- 
tions of teaching metTfeds, There was a decrease in average 
errors for all six A^thods op Issay H^^m compared to thi 
Initial Essay. 

A negative cdrrelatid^ existed bot%veen the s,cores-on the 
C&llege Guidance and Plabemen^ tests ( Beading and Sentences) 
and the nurnher of ^rrors^in formal Engii&h writing; the higher 
the score on either the Reading Test or the Sentences Test, the 
fewer the errors In formal English writing; the lower the score 
on the Reading Test or the Sente nces Testj the greater the er- 
Tori in formal English writing. ' 

A tabulation showed that 175 out of 180 students in the ex- 

^ periment of four essays repeated at least one error in forinal 
English writing. The repetitions of the 175 students decreased, 

r however, with each succeeding assay. 

The errors most commonly niade by the 180 students pere 
as follows; (1) omission of a comma to separate main clauses 

. Joined by .a coordinating conjunction, (2) superfluous internal 
punctuation, and (3) onussion of a comma to separate intro= 
ductory clauses and phrases ironi a rnain clause. More errors 
were made on the three descripfrlons above than were made on 
the other sixt^n descriptions combined. . 

The conclu"fioi\s the study werD .a& follows: L Th^ Pefc 
sonal Method is best of the six methods for redycing the number 
of student- niade errors in formal English writing. Apparently, 
it makes a differerrce when the student has direct cont'act with - 
the instructor^ 2. It makes no difforence whether students re- 
ceive instruction before or after Nyriting essays as far as re- 
ducing student -nij^de errors in formal English writing is con- 
cerned. 3, Repetitions of any one of the six teaching methods 
in the CKperiment will cause most students to makp fewer bt- 
TOTS in formal English writing. 4, Studonts who score high on" 
the College Guidance and Placeinent_Reading and Sentence Tests 
4 generally make fewer ferrors in formal EnglTsh wrir^ng. Students 
who score low op*the CoMn^ Qui dane < Jid _kU»x eniojit Reading 

^ and Se nt ene es T^ s ts generally mtike more errors in formal 
English writing. 5. Even though teachers mark errors and use 
e r r"o r - frSfTflOTeTs7~m o^s t~^s t ud en t s~r epea t~^B r r o r s o n' su c e e ed in g=^^ 
essays. 6. The greatest weakness by far of students in formal 
English writlrtg is the inability to use the comnia correctly. 
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The purpose of this project is ta describe and docunfent a 
conipositlonarttiodel which unites a philosophy of jnuiti=ciil= 
tural education to the teaching of English composition at the 
CDlIege level in an urban setting* The model is offered as an \ 
nlternative to the p^ular ^deficit^ and ^diterence^ composi- 
tibnai models that doni Inate Engliih larguagriRnd literature 
curricula in m^st American colleges and universities, , i 

This ideal course model for teaching English ccrnpositlDn 
^vlll not only complenient and support existing ethnic'studies 
programSi but ^vill serve society at large, By Integrating 
through litqrntures of history^ social custonii language and ^ 
philosophical belisfs of the various highly visible ethnic grtf^js 
thatlive in America, this. course will help the student to pull 
into focus his/hpr 0%vn cultural heritage with that of the overall 
Tuultl-ethnfc heritage that.is Anierlca. 4^ 

To docuinerit this clami, the disse^ation focuses on t&ar 
areas of investigation, Chapter I is a general analysis of the 
socio-historlcal forces underlying the emergence of the social ^ 
movement which changed the monocultural flavor of Americaji' 
ducatloji, ■ ' \ 
Chnptcr fl 15 a jocio-hls tor leal analysis of American theo- 
ries of cultural assinulatlon and the effects they h^ave had «n 
the Ajiierican Character, Two models of education are re^ . 
viewed: "deficit^ and ^-dlfferonce'' models that werp devel- ' 
oped, nnd in many cases are still maintained, in an attempt 
to lironiote inaliistreani cultural confofmity. , 

Chapter lU exaiiiines a specific eKperim.ent in rnUlti-cul- - 
tural fiducatlon nn^l explores its aiipropriateness to Its particu- 
lar institution ^nd environjiient. It goes on to define multi- 
cultural education and analyzes its implications for American 
educatlan and Society, ' - . 

Chapter IV iystifies the Iniportaneeof anmlti-culturalconi- 
pOHitional model at the coliego level in an urban setting and 
offers an ideal course package as a replacement for the popular 
^deficit^ and ^dUfprence'' cornpositional, models. 

It la realised that this model is not a panacea for the prob- 
lems which haunt America's academic curricula and society. 
It Is a step toward understanding. Only through a mutual under - 
standiiig'andknDwledge of one another^s cultures will the vari- 
ous ethnic groups tn this country learn to llye with and respect 
each other as tot^ haniaDjielngs, ' 
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M A mms OF iMCBfeASti^^ &Y^'SA^2tic lihuvmyr and 
vvmriNO. QUALITY m rm cOMfoSitioi^s of cqli^ege^ ^ 

CLASSES : ■ , OHef ^0, 7808144 

' WAtERy4LL, Clltr^cfi MsU^ tJfc^h Statt University, 

1977, 67pp. &JaJ4r Proies^opi b^^, WlMani Strong 

this Btm^ %vai undertakfiri dst^rnjitifi the e^ctent sentence- 
,.dQmbimng e}<ercises--3 newl^^d^veJ^p^d, int^PsJVf pedagogical 
language ^i^m^i^^^-^^-^^^^^lMe^^^^'t^^ Byn^i^ti^ fttjency Ad the 
v/riting q^VaUty of eoU&ge-a^© sty&nt^ eWll^rf iH i'emedial En- 
glish cla^sas ^t^^efaer itati ^dJI^R^i '^^il^eh, V^nh. The nim of 
the eKperiftiiritoy^s to riie?gui'S the ^tuqer^t'#, abiUtt tcj granv- 
inatically manipUlilte SenteriC^ c^ri^^tPaction. I'KiS auUUy was 
ditnonstr^ted by the gtudeitt^s.s^^lU ^0^M\^i0 indep&ncieiit 
claus^g^to subordiiiate claui&,^ ^\\d mmt\me^ynnd in adding 
them to acljQintng claim^^ rtna^T^'^unitl. The' itugent could then 
construct sentence structures of dOfi&j^^b^ij^ ^epth ati^ cpm^ {. 
phxity compjirabie to th^g.^ g^fit&fic^s ^^U^en by mature waiters, 

dents^traineci in sentence i^cawbi'nin^.jjro^c^ur^s wkH iiicrease 
the syntactic fUiency of their ^^rHi't^- t^Wnd. that gtijdents 

tmified in afntence-cc^mfc>iiiiri& Protffednf^^ ^omd iact^ease their 
Overall \^riting qualit)^ kB judt^^ by qu^lflgd Engjigh teachera. 

fbMt tr^Bhtnm composition t^^chet-s C^opQ^me^ Vith the 
eseperftienttr by pfoi^idlti^ eJa^^^'CiPhri iHsMction hT the ex- 
' pediment. /Two teachers, instrjQted tt^fe fe^^&et'lttjefitsl clsssei 

- itructeti th^ control cla^^es nsihWWi^Uoh^l Mthodg foi^ re- 

* ihedial English* thifty^et^ht ^M^J^t^ p^tieipated iri the ax-" 
pediment. ^IgacK wroteri,4^0"'^\voH eoJ^ipoSitlon (pretest) during 
the first weeK of ^he t^n^^ieK flu^t^f th^n wrota a 400- 
.Wfd cOiUpoiiti&n (pa^tt^st) ^lu^irtg >Mt w^&k of tha quarter. 

thfoU|h tha ^alys^^ of trJie,^f^" kh^^polti^ephnpoaitiofis of 
^ha^expefi mental and contrPl gf'oUts'ij the ejffe^tg of the language 

. ekperienCr were meaauted* ^^'e ^#iahs P"f ^he itivestiftation 
iMldd to support one of th^ study^a a^suJiiptiQJ^s^ Statistical 

; avi^anc4 ^iq not sua tain tha PJ^p^th^lia that students fcr aiaed in 
^^entenae'combinihg prOGedMr^# Wt-^fc^ ^c^mpo^ttibns aitnlfisantly 
difJereat \n syritaetiq fluency frOrfl ^ko^0 giu^eUB ti-alfigd in 
traditional tttetho^a. Howeveyj th^ othe^ hypothesm %slb sus- 
tainiBd^ Stu^eiita trained iii sfintferic^^ConiPlriln& prooedurei v 
^rote CQinpoSitiong v^hi^n We^e ji^^gfed pfetier cyarail writing 
auaiity than the students of tm Control ^t^oup. 

^ One of severai gpecitic aug^Mtjons i^f further reeear'dh 
^aa the ^edortini,eadatlot\ that irtV^§£ig^t>^ns M ttiBie to deter = ^ 
Mm whathOf senteiice-fcorTibmih^ a testt-jctiye effect on 
vvriting--incfeaging aynt^etle flu^hcy ksn eV^ryl ^^riting qual- 
ity --or whether it can &e e^^pect^d^to do im vcrh of an entire 
i^rJyngprograjn, S 
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